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SUMMARY 



Over the years, education has been charged with many formidable 
tasks, none of which has proved to be more enduring or more demanding 
than the challenge to transmit the whole of American culture to the 
young. And, in the process of transmission, the young are also e::pect- 
ed to acquire a deep and lasting appreciation for the American ethos, a 
sense of patriotism, and a commitment to democratic ideals. 

While this overarching goal permeates the entire school program, 
the brunt of achieving the objective in practice has fallen to the 
social studies. Hence, at every grade level some aspect of Americanism 
forms the foundation upon which is built the social studies program. 
Traditionally, teachers have sought to develop democratic attitudes 
through direct teaching of the American heritage, using argumentation 
and persuasion as a means of bolstering positive conimitiueuts to demo- 
cratic principles. 

In recent years, however, numerous studies have shown that young 
Americans' attitudes toward democratic values are on the wane. Con- 
comitantly, totalitarian communism has arisen as a serious ideological 
threat to democracy, claiming the loyalty of an increasing number of 
people. The public has become alarmed; legislatures have expressed 
concern. Educators have responded by insisting that a new approach 
be instituted in efforts to ameliorate the situation. 

One answer has been to include a study of communism in the curric- 
ulum, in the hopes that a knowledge of totalitarian communism will 
result in a greater understanding of and appreciation for American 
democracy. In Florida, a minimum of six weeks has been required as 
a means of achieving* just such an objective. 

The basis for the present research was to ascertain the effective- 
ness of studying communism in developing greater commitments to 
democratic values. Employing the Allen Scale of Beliefs, the investi- 
gator's major concern was to determine the direction and quality of 
change in democratic value attitudes produced from a critical-analytical 
study of communism. 

In addition to the major concern, five minor null hypotheses were 
formulated and tested. These were as follow: 

No significant difference is observable in the magnitude of 

positive attitudinal change between students: 

undergoing .instruction extended over various quantitative 
periods of time. 

undergoing instruction utilizing different organizational 
patterns. 

whose fathers have achieved varying levels of education, 
expressing varying political preferences. 

receiving instruction from teachers with varying backgrounds. 
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Using a quasi-experimental pre- and post-test design, the Allen 
Scale of Beliefs was administered to a sample of 1612 students enrolled 
in sixteen high schools from four Florida counties, under the tutelage 
of forty-si:: teachers. 

Immediately prior to receiving instruction, and again following 
the instructional period, the Scale was administered to the sample. 
Following each administration, answer sheets xjere scored, student 
information coded, and all data transferred to IBM cards. Item and 
cumulative score means were computed and a "t" test employed to deter- 
mine the significance, at an .05 level, of the difference between pre- 
and post- test means. This served as a test for the major hypothesis. 

Each of the minor hypotheses was tested by a one-way design 
analysis of variance technique, followed by a posterior "t" test of 
means two at a time. 

Of the forty-six items on the Scale, students achieved signifi- 
cant mean gain scores on thirteen items and sustained significant loss 
scores on twelve. Analysis of the content of gain and loss items led 
the investigator to conclude that the positive effects which could be 
attributed to studying communism were offset by the negative effects 
produced. Those attitudinal dimensions that seemed particularly 
enhanced were more abstract in nature, whereas those attenuated were 
more concrete. 

The implication of this finding is that the study of communism 
as presently conducted should be modified to focus on comparative and 
contrasting features between totalitarianism and democracy, thereby 
minimizing the value ambivalence revealed in the present investigation. 

The period of time devoted to studying about communism does not 
appear to be a significant factor in developing democratic value 
attitudes, since the less than six weeks period of study produced gains 
at least as great as the eighteen week period. 

In the face of an ever-increasing demand on the social studies 
to broaden the scope of offerings, the implication of this finding is 
clear: if communism is to be continued as a part of the social studies 

program, more than six weeks of study does not seem justified. 

Relative to organization for instruction about communisn, the domi- 
nant pattern is to use traditional size classes. Hence further investi- 
gation relative to the value of differential patterns, does not appear 
called for. 

Students whose fathers were college educated achieved a consistent 
degree of higher commitment to democratic values after receiving instruc- 
tion about communism. Therefore, the null hypothesis concerning varia- 
tions in fathers' educational attainment as related to achievement of 
democratic value attitudes is not accepted. 
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Expressed political preference was found to be a significant 
factor in the degree of democratic value commitment that results from 
studying communism, and the null hypothesis was not accepted. The 
most plausible alternative hypothesis is that, students who categorize 
themselves as having ’'other'* political preferences sustain a negative 
influence from studying communism. 

Evidence was found that teacher background is influential in 
yielding differential degrees of commitment to democratic values, 
thereby causing the investigator not to accept the null hypothesis. 

The alternative hypothesis receiving support was that teachers with 
an "average" background are more successful in achieving higher commit- 
ments to democratic values. 

On the basis of the results found in this investigation, the 
following research efforts are recommended: 

1. An in-depth study of the existence of value ambiguities 
among students, focusing on the sources which might 
contribute to internal value conflicts. 



2. Experimentation with different approaches for teaching 
about totalitarianism and the subsequent attitudinal 
outcomes. 

3 , Investigation of the democratic value attitudes of prominent 
socio-political groups, compared with similar attitudinal 
dimensions of students at varying levels of education. 



CHAPTER I 



INTRODUCTION TO THE PROBLEM 
Background 

In recent years , a debate has raged across the land among 
people from all strata of society about the role, if any, of 
the schools in the teaching of values. On the one hand are 
those who contend that schools must remain neutral and leave 
the teaching of values strictly to the home and other social 
institutions; on the other hand, there are those who feel that 
values should provide the core about which all instruction revolves. 
And in between these extremes, an infinite variety of opinions can 
be heard. 

Educators have not been deaf to the dispute. More often 
than not they have been caught in a cross-fire of opinion that 
poses a serious dilemma. Generally, teachers and administrators 
have pursued a wise course of action by delineating the value 
spectrum, specifying which domain is to be considered and which 
omitted. 

One dimension to be considered, and on which consensus 
is not lacking, involves those values which most directly 
relate to the survival of the democratic ethos. The public and 
educators alike appear to agree that the inculcation of values 
necessary for the perpetuation of democracy must be a fundamental 
objective of American schools. And to this end, the school 
curriculum has traditionally sought to instill in the young a 
sense of patriotism and to re-enforce democratic attitudes. 

The brunt of achieving this objective has fallen to the 
social studies. A cursory study of typical social studies 
objectives reveals that few, if any, courses are designed which 
do not, explicitly or implicitly, have as a major objective the 
development of democratic attitudes. In fact, the more recent 
discussions of curricular objectives attach a real sense of 
urgency to achieving these ends. 

Perhaps there is a reason for groxfing concern. For during 
the past several decades, a sharply conflicting ideological force 
has risen to challenge democracy. Though manifest in different 
forms, the perceived threat most often takes the shape of 
totalitarian communism. And concomitant with the awareness of 
the threat posed to democratic societies by communism has been 



the distressing fact, reported in numerous studies, that young 
Americans' attitudes toward democratic, values are seemingly on 
the wane. 

To counteract this situation, educators and spokesmen for 
the public have responded by insisting on following one of two 
courses of action: bolster the offerings in social studies which 

focus on American government and the American heritage, or include 
in the curriculum specific courses or units of work which unveil 
the threat posed by communism. Of course, in some instances 
both have been instituted. 

So serious is the matter felt to be that a majority of the 
states have seen fit to set forth rather rigid expectations of 
the schools in treating the subject. Some have gone so far as 
to prescribe the study about communism by legislative enactment-. 

In each instance, the objectives proffered are twofold: to 

develop a more intelligent understanding of the nature of 
communism and, by so doing, deepen the commitment to democracy. 
Florida is one of the states which enacted a prescriptive law, 
1961, requiring that all senior high school students receive 
instruction about communism prior to graduation. The law requires 
that a minimum of thirty classroom hours be devoted to such 
instruction. 

Subsequently, in Florida, the State Department of Education 
ordained a committee, consisting of both lay and professional 
members, to create a study guide*- that would assist teachers 
in carrying out the legislative mandate. Relative to the purpose 
for studying about communism, the Committee spelled out the 
following objective: 

To develop a greater appreciation of the 
American heritage, specifically the im- 
portance of the human dignity of the 
individual and freedom, as reflected 
in our governing, economic, and social 
systems--the American system. 

In great part, this objective is based on sound educational 
grounds, primarily as a result of anthropological assertions. 
Cultural anthropologists have long held to the notion that keen 
insights into one's culture might be established through studying 



*-A Resource Unit: Americanism Versus Communism (Tallahassee: 

State Department of Education, 1962). 
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other cultures,* creating in the process a greater appreciation of 
his own cultural systems. It might be said, in fact, that this 
generalization from anthropology provided the rationale for the 
aforementioned objective for studying communism. 



How applicable, however, is this generalization when the 
study involves two cultures with substantially different ideol- 
ogical bases? It was to seek an answer to this question that 
generated the present investigation. 
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More specifically, however, the research reported herein 
sought to answer questions related to the efficacy of the study 
about communism in yielding more positive attitudes toward 
democracy. In short, does a formal study about communism 
result in a greater degree of commitment to democratic values? 



Related Literature 



It was pointed out in the previous section that a high 
degree of consensus exists in America relative to the responsi- 
bility of education for teaching democratic values. Moreover, the 
social studies curriculum is fundamentally the vehicle through 
which this purpose has been pursued. How well the social studies 
have done and how effective has been the teaching is open to 
question. 

o 

In a study several years ago, Remmers and Radler inves- 
tigated the attitudes toward democratic values held by teenagers. 
Their conclusions were somewhat grim: 

More than one-half of our teenagers believe 
that the censorship of books, magazines, newspapers, 
radio, and television is all right; that the FBI 
and local police should be allowed us use wire- 
tapping at will; that police should be permitted 
to use the "third degree"; that people who refuse 
to testify against themselves should be forced 
to do so; that obedience and respect for authority 
are the most important habits for children to learn. 

More recently, Remmers^ has edited a compilation of 
studies which attest to the widespread feeling of youth that 



Ruth Benedict, Patterns of Culture (New York: The New 

American Library of World Literature, Inc., 1934), pp. 216-217; 
Clyde Kluckholn, Mirror for Man (New York: Fawcett World Library, 

1944) pp. 35-40. 

2 H. H. Remmers and D. H. Radler, "Teenagers Attitudes," 
Scientific American . Vol. 198 (June, 1951), pp. 25-30. 

3 

H. H. Remmers (ed.), Anti-Democratic Attitudes in American 
High Schools (Northwestern University Press, 1963). 
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democratic values are not necessarily inviolable, Horton^" a 
student of Remmers, after analysing the effect on student atti- 
tudes toward democratic values of courses in social studies, 
concludes that no constructive effect existed. In fact, students 
who had taken a course in Civics tended to be less in agreement 
with the Bill of Rights -- a shocking revelation, to say the 
least . 



The very low level of acceptance among students of the 
principles embodied in the Bill of Rights, caused Nash to 
conclude that 



... if a healthy democracy presupposes a 
people in harmony with the nation's basic 
beliefs as expressed in law, it would 
appear that either the Constitution or 
the opinion of the American public ought 
to be changed. 



3 

Nolan, et al. , expressed concern about the authoritarian 
tendencies of high school seniors as reflected by responses to the 
California "F" Scale. In fact, in their concluding remarks they 
question whether education makes any contribution to the develop- 
ment of democratic values. 

Such evidence, condemnatory of prevalent social studies 
I offerings which perforce are charged with the responsibility for 

\ teaching democratic values, makes the examination of existent 

methods and procedures in the teaching of values imperative. 

The instructional procedures which have dominated in the 
teaching of values involve direct methods of argumentation and 
persuasion, i.e., a didactic approach. Appeals are made to 
\ students relative to the beneficent nature of democratic 

values, and arguments are presented in an effort to persuade them 
that contemporary issues can be dealt with most conclusively by 
having an idealistic, democratic value frame of reference. 

S A number of investigations have been made of the effect on 

attitudinal change resulting from educational influences. Often, 
these studies have lacked specificity regarding the precise 



I ^Ibid. , p. 58. 

r 2 

Paul Nash, "Should We Abandon the Bill of Rights?" 

| Social Education , Vol. 23 (December, 1959), pp. 371-372. 

3 

Edward G. Nolan, et al. , "Attitude Formation in High School 
I Seniors: The Journal of Educational Research Vol. 57 (Dec., 1963) 

pp. 185-187. 
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attitudinal dimension being explored. Lehman,^ for example, 
endeavored to determine changes in attitudes, values and critical 
thinking which occurred among college students from the freshman 
to senior years. The results were inconclusive, revealing little 
information about the relationship between educational programs 
or courses of study and effect on attitudinal change. 

O 

Somit sought to investigate the extent of favorable change 
in attitudes toward certain political values resulting from in- 
struction in American government. Finding no statistical signifi- 
cance in the magnitude of change, he concluded that such instruction, 
while yielding greater knowledge and understanding, does not 
necessarily result in favorable attitudinal changes. 



Some investigations, however, add a note of optimism about 
efforts to influence democratic attitudes in a positive sense. 
Hoover explored the effect on attitudinal change of a "problem- 
solving approach," centered about controversial issues generated 
from three broad problem areas: due process of law, urban 

growth, and labor-management. Employing the Hoover Attitude Scale 
on a pre and post-test basis, the investigator concluded that 
the problem-centered approach built around certain controversial 
issues results in favorable change in attitudes toward democratic 



. , Haiman^ sou £hu to assess the extent of change in "open- 
mindedness among college students in a course on discussion and 

c rS ? 1P * ^ mpl °y in S the California "F" Scale, Rokeach's 
Dogmatism Scale, and an instrument he developed, Haiman found a 
ignificant change in "open-mindedness" resulted. 

Dawson, 5 utilizing a questionnaire that he constructed, 
ound that a more sympathetic attitude toward labor's role in a 
democracy resulted from an objective treatment of labor in America. 

and Values^rnii, I**™*’ " Chan 3 es in Critical Thinking, Attitudes 
and Values from Freshman to Senior Years," Journal of Educational 
Psychology, Vol . 54 (1963), pp. 305-315. ~ £t Educational 

2 

. A ^ bert Somit, et ai;., "Evaluating the Effects of Social 
pp n9-322 trUCti ° n,M Vol 26 (1955), 

3 

Democratir^i 1 H ‘ “ 00ver » " Usin B Controversial Issues to Develop 

George G. Dawson, "Changing Student Attitudes " Imnmuinr, 
College and Universitv TparMno t/ * - Proving 

~ y - — achin fl > Vo1 * (Summer, 1966), pp. 200-203. 
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Elly,* employing Thurstone and Bogardus-type attitude scales 
found that when specifically designed materials are utilised in 
conjunction with teachers who are themselves committed to the 
objectives sought, significant changes in attitudes result. Con- 
ventionally taught courses staffed by teachers with no particular 
attitudinal commitment yield little, if any, attitudinal change. 

The above brief review of selected studies suggests that 
positive attitudinal change occurs when instruction is aimed 
directly at the attitudinal dimension involved. Furthermore, 
several studies discussed belovj reveal that an indirect or 
adverse approach might also yield attitudinal change. Such 
an approach implies that attitudes could be changed if instruction 
involves referents towards which students are adverse. 

9 

Sargent and Webb investigated attitudinal change result- 
ing from students' exposure to radical speakers. Employing a 
semantic differential technique, the investigators concluded that 
while no significant shifts were found to have occurred toward 
the respective speakers' positions, there was evidence that 
attitudes changed away from the radical position and in the direct 
ion of the normative democratic position. In essence, the speaker 
had an adverse effect on attitudes. 

Woodruff and DiVesta^ found that student attitudes appear 
to be a function of the way an object is conceived from the stand- 
point of the effect of the object on "cherished values." That 
is, if the concept of an object is changed, so that its effect on 
certain values is altered, the attitude will reflect this change. 
This study has particular relevance to attitudinal change utiliz- 
ing the indirect approach. 

A student's attitude, for example, is favorable toward 
censorship of the communication media because he believes that 



^Warwick B. Elly, "Attitude Change and Education for Inter- 
national Understanding," Sociology of Education, Vol. 37 (Summer. 
1964) pp. 318-325. 

2 

Leslie Sargent and Thomas Webb, "The Radical Speakers on 
the University Campus — A Study in Attitude Change," Journal of 
Communication . Vol. 16 (Sept., 1966), pp. 199-212. 

o 

J Asahel D, Woodruff and Francis J. DiVesta, "The Relation 
Between Values, Concepts and Attitudes," Educational and Psycholo- 
gical Measurement . Vol. 8, (Winter, 1948), pp. 645-659. 
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such controls provide a means for attaining a higher degree of 
national security — national security being a "cherished value." 

To change his attitude in such a way as to make censorship seem 
an unfavorable practice, the student must have his conception of 
Lhe act of c isorship changed. If through instruction he can be 
shown the adverse effects of censorship, for e::ample on national 
mora e and how this in turn produces national insecurity, the 
student, using the TJoodruff and DiVesta conclusion, will have 
his attitude altered. 

The above investigations lend strong evidence to suoport 
the notion that attitudes can be changed utilizing indirect 
methods of instruction and content with adverse connotations. 

The course in communism focuses on values and practices that are 
in sharp contract to the normative values which inhere to a 
democratic society. Hence, the underlying rationale for this 
investigation is that by studying communism, an ideological and 
social system consisting of elements which are adverse to a 
emocratic system, students will develop a more positive commit- 
ment to democratic values. 

Objective s for the Investigation 

To recapitulate briefly, anthropologists have concluded that 
from studying other cultural systems, one’s understanding of his 
own culture will be ameliorated. The studies cited in the fore- 
going section suggested that utilization of content adverse to 

one s particular belief system resulted in positive attitudinal 
change . 

, flowing these generalizations as a theoretical foundation 
the major hypothesis for the present study can be formulated as 

follows* 



Students undergoing a critical-analytical study 
of communism, a system having different values and 
employing different means of implementation, will de- 
velop a greater understanding of and appreciation for 
democratic values. 



Definitions: (1) 



Critical-analytical study--a teaching pro- 
cedure recommended by the Advisory Committee 1 

4 J|L — _ _ i . i . « 



. . . The committee appointed by the State Department of Education 
which developed Florida s resource unit on teaching about communism. 
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